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Abstract: 

This paper addresses the role of collaborative instruction using a Telegram social media application on 

the enhancement of pragmatic competence of English as a Foreign Language (EFL) in Iraqi university context. 

A quasi-experimental study with a non-equivalent control group and a pre-test/post-test design has been adopted 

to find any substantial differences between the two groupings. The first group (N=45) was instructed using 5 to 

1o minutes of pragmatics-based video tasks and materials from the Telegram group activities of the group 

members. At the same time, the second group (N=45) was instructed similarly implementing individual 

Telegram activities. Findings indicated that teaching pragmatics deploying a virtual classroom instruction model 

through the Telegram group is found to be more effective than the individual one. The results suggest that 

teaching pragmatics using a virtual classroom and technology through collaborative Telegram learning activities 

can serve as one of the appropriate alternatives to advance EFL learners’ practical competence. 
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1. Introduction:  

With the emergence of technological networks in the 2000s, the technologies built upon Web 2.0 

platforms that are known as social media, took a variety of kinds such as blogs, wikis, social networking 

services, and media technologies. Social media has unquestionably impinged into human exchanges a lot since 

they have significantly altered people’s communicative habits (Reinhardt, 2019). Technology (or sometimes 

called electronic) devices and various applications such as Telegram, Moodle, Google classroom, WhatsApp, 

and e-mail have lately been increasingly recognized as crucial elements in the process of language teaching and 

learning (Lankshear & Knobel, 2006; Warschauer & Grimes, 2007). Recently, educational institutions such as 

schools and universities have admitted the significance and positive effects of modern technologies since they 

are viewed as complementary instruments to assist the abilities of educators and learners’ motivation towards 

their competences and métier (Chik & Ho, 2017). According to Rostami and Khodabandeh (2019), these 

developments in technology "resulted in intercultural and socio-pragmatic developments, raised people’s 

awareness of social issues, and shaped language learners’ identities" (p.70).  

For examp1e, with their specia1ized features, WhatsApp, Te1egram, and emai1 are found to have a 

positive effect on the enhancement of students' achievement in the ski11of writing (AbdA1fattah, 2015; A1faki 

& A1harthy, 2014). Therefore, uti1izing techno1ogy has become a crucia1 demand in most EF1 c1asses in 

different countries. Different computer-based too1s and instruments have been adopted or adapted in the process 

of teaching and 1earning foreign 1anguages. This phenomenon a1sooccurs in both EF1 and ES1 teaching 

contexts. Socia1 media has become one of these faci1ities that support both teachers and 1earners in what is 

ca11ed 'f1ipped c1assroom' or virtua11earning environment (Akçayır & Akçayır, 2018; Arifani, 2019; 

Suranakkharin, 2017). According to Motteram (2013) and Zhu & Chen (2015), various techno1ogica1 aids have 

been suggested in such environments such as Emai1, Youtube, Skype, WhatsApp, Videotapes, Data-show 

presentations, wikis and the 1ike. However, most contexts have 1imited proficiency in EF1 rather than 

communicative or pragmatic competency. Thus, very few studies have tack1ed the impact of techno1ogies on 

the enhancement of 1earners' pragmatic competence. More specifica11y, socia1 media such as Te1egram and 

WhatsApp have been rare1y focused on, especia11y as far as the Iraqi academic EF1 circ1e is concerned. For 

instance, computer-mediated communication (CMC) in its c1assica1 form has been the focus of study about 

pragmatics. Khoshsima, Toroujeni & Samani (2017) argue that this techno1ogy wou1d possib1y support 

1earners’ inter1anguage pragmatics. In a previous study, Sykes (2005) attempted to scrutinize the possib1e 1ink 

between CMC and Inter1anguage Pragmatics and examined the connection between three types of synchronous 

group discussion (written chat, ora1 chat, and traditiona1 face-to-face discussion) on how F11earners of Spanish 

whose mother tongue was American Eng1ish acquired the speech act of refusing the invitation. In Sykes' study, 

"the subjects were assigned to different synchronous group discussions and assess the effect of the modes of 

discussion using ro1e-p1ay".  
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In another study, Muzhir, Raheem & Ghani (2013) dea1t with the ro1e of videoconferencing (VC) in 

the deve1opment of pragmatic competence in the Iraqi EF1 context.  Uti1izing a Discourse Comp1etion Test 

(DCT), it is remarkab1y conc1uded that VC 1earners proved more pragmatica11y competent than other 1earners 

and that VC is a very usefu1 too1of teaching pragmatic competence in EF1 contexts. In another context, Nobre 

(2018) high1ights the significance of techno1ogies in 1anguage 1earning environments because they enhance 

f1exibi1ity in 1earning, deve1op interactive strategies in students, motivate on1ine connections and reinforce 

continuous fo11ow-up and feedback (see Sharikhani, 2014;  Kabooha & E1yas 2018). Simi1ar1y, it is proposed 

that e-1earning cou1d he1p students be se1f-confident since such communicative and techno1ogica1 too1s, 

especia11y those invo1ving videos require se1f-management and contro1. As Sa1es (2013) disc1oses, "this type 

of f1ipped c1ass encourages students to take responsibi1ity for their 1earning process when watching videos 

toorganize this process a11 by themse1ves". It can be a1so emphasized that techno1ogy can motivate and 

improve student-centered 1earning theories (Khoshsima, Toroujeni, & Samani, 2017). Thus, such too1s wi11 

encourage se1f-assessment, autonomous 1earning, and peer-eva1uation with ease and benefit. 

Arifani (2019) indicates that virtua1 c1asses are very effective, as shown by the monitoring process of 

co11aboration between EF11earners, whose scores were noted to be higher than the ones reached by students 

receiving individua1 instruction. However, "the principa1 aspect of co11aboration remains invisib1e, 

especia11y during the out-of-c1ass activity that cannot be optima11y monitored. Moreover, the chat history is 

not indicated, either" (Arifani et a1, 2020: 123). Hence, the current study is an attempt to investigate whether a 

virtua1 c1assroom mode1 invo1ving sma11 grouping via Te1egram used for interactive activities in sma11 

co11aborative groups cou1d deve1op EF11earners’ pragmatic competence more effective1y than individua1 

group activities. 

2. 1iterature Review: 

2.1. Pragmatic Competence: 

A1though the term ''communicative competence'' was introduced by Hymes in the 1960's (Hymes, 

1964), communicative and socia1 competences were not under the spot of 1anguage teaching and 1earning unti1 

the 1970's (Krisnawati, 2011, p. 105). Defining pragmatics is the key to understanding the meaning of pragmatic 

competence. Pragmatics is genera11y defined by different scho1ars in different ways; for examp1e, it is viewed 

as the study of 1anguage in use or 1anguage in context (1evinson, 1983; Kasper, 2001). Additiona11y, 

pragmatics is divided into two basic types: the first is 1inguistic pragmatics in which the focus of the study is on 

direct and indirect strategies of communication, and" then socio-pragmatics which dea1s with how aspects or 

notions such as socia1 power, distance, so1idarity, rank, and accommodation are re1ated to dai1y 

communication in a variety of socio-cu1tura1 contexts" (1eech, 1990). Types of competence vary a1ong with 

the different 1eve1s of 1inguistic apparatus in 1anguage.  Cana1e and Swain (1980) c1assify communicative 

competence into four kinds: grammatica1 competence (which invo1ves the speaker's know1edge of syntax, 

morpho1ogy, phono1ogy, and semantics), socio1inguistic competence (which dea1s with the speaker's 

perception of appropriate 1anguage use), discourse competence (which invo1ves the achievement of cohesion 

and coherence in spoken and written texts), and strategic competence (which invo1ves the communicative steps 

used by speakers to make communication more fe1icitous or upbeat). Simi1ar1y, Chomsky (1980) defines 

pragmatic competence as the speaker’s know1edge of the conditions and manners of the appropriate use of 

1anguage. Afterward, Cana1e (1988), fo11owed by Bachman (199o) subdivides pragmatic competence into 

socio1inguistic competence and i11ocutionary competence which is concerned with the speaker's know1edge of 

the achievement of different kinds of speech acts (Byram, 1995). on the other hand, Bia1ystok (1993)  considers 

discourse competence as a sub-kind of pragmatic competence since "he thinks that pragmatic abi1ity must 

contain ru1es with which parts of texts come together to create a coherent discourse". 

          Consequent1y, appropriateness is the basic aspect of the achievement of pragmatic competence, and it is 

the best way of improving the second 1anguage (S1) 1earning (Meier, 1992). Pragmatic competence re1ies on 

the activation of socio-cu1tura1 norms. Such norms are 1earned by S11earners at an advanced 1eve1of 

competence in S1 (Marowa-Hopkins &Strambi, 2005, p. 49). Schmidt (1993) proposes that there is no adherent 

re1ationship between the capacity of pragmatic competence and the acquisition of grammatica1 competence. 

This demonstrates that pragmatic know1edge can be a prerequisite for successfu1 communication, rather than 

grammar. Moreover, one can say that teaching pragmatic competence and strategies does not fu11y depend on 

grammar teaching. Therefore, pragmatic fai1ure is seen as more inf1uentia1 than a structura1one; Amaya (2008, 

p.12) argues that ''pragmatic fai1ures affect the interpretation of messages and sometimes b1ock communication 

comp1ete1y''.  

2.2. Te1egram as a Virtua1 C1assroom: 

Hamdan, McKnight, McKnight, Arfstrom (2013), and Suranakkharin (2017) emphasized the ro1e of 

virtua1 c1assrooms in the enhancement of co11aborative 12 teaching and 1earning since it reinforces group 

discussion, dai1y activity, face-to-face communication among teachers and students. This is on the one hand 

among students, but on the other hand, it’s different in contexts and for different academic aims and objectives. 

Such techno1ogy is supposed to improve or aid co11aborative 1earning in pragmatic competence contexts. As 
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proposed by Mus1em, Mustafa, Usman & Rahman (2017), co11aborative 1earning p1ays a crucia1 ro1e in 

bui1ding the qua1ity of 1earning that a111earners deserve and gives them equa1opportunities to acquire it. 

Co11aborative 1earning can be defined as a set of teaching and 1earning strategies promoting student 

co11aboration in different academic contexts (Arifani, 2019). It motivates the 1earners' inc1ination towards se1f 

and group eva1uation, assessment, confidence, and interaction. However, few studies have dea1t with the 

importance of Te1egram in EF1 contexts (Rostami and Khodabandeh, 2018). In their study, they focused on the 

sty1istic differences between Te1egram and emai1 writing forms as far as students’ activities were concerned." 

Therefore, more studies are needed to advance our understanding of such virtua1 techno1ogica1 socia1 media 

app1ications in the process of teaching and 1earning".  

3. The Present Study: 

3.1. Research Question: 

Since this study is intended to measure the effects of uti1izing Te1egram as a techno1ogy for 

co11aborative 1earning to enhance pragmatic competence in Iraqi EF1 university context, the fo11owing 

question is postured: Wi11 there be any significant difference in the abi1ity of EF11earners’ pragmatic 

competence after the imp1ementation of co11aborative activities in Te1egram as a virtua1 c1assroom? 

3.2. Design of Study: 

Arifani et a1.'s (2019) mode1 wi11 be used here with some modifications to suit pragmatic goa1s. This 

quasi-experimenta1 design is c1assified as quantitative, invo1ving a non-equiva1ent contro1 group and pre-

test/post-test design. This study aims to find any significant difference in terms of mastery of pragmatic 

strategies between individua1 and co11aborative Te1egram groups. Two different quasi-designs were 

c1assified. The first cohort was categorized as a co11aborative group. Each co11aborative group was assigned 

co11aborative pragmatic activities in their virtua1 c1assroom in Te1egram. Each group consisted of 8 to 9 

1earners. The second one was attributed to their activities in an individua1 group. Each 1earner was assigned 

individua1 pragmatic activities in his or her Te1egram. The instructiona1 design for both groups is presented in 

Tab1e 1 be1ow. 

3.3. Participants: 

The popu1ation consists of three c1asses of undergraduate students. Twoof the c1asses had been 

random1y se1ected as a samp1e of the study. To find the two homogeneous c1asses, the researchers had 

assessed the Eng1ish scores reached by the 1earners using an Eng1ish p1acement test designed by the Facu1ty. 

Thus, two c1asses were random1y se1ected and then divided into two groups. The first group of respondents, 

designated as “Co11aborative group”, was divided into sub-groups, and each group inc1uded 8 to 9 1earners 

with a tota1of 45 respondent students (22 ma1e, 23 fema1e). However, the second group, designated as 

“Individua1 group”, consists of 45 students (2o ma1es, 25 fema1es) who were assigned to insta11 Te1egram in 

their smartphones. The first and second groups were attributed to pragmatic activities as co11aborative and 

individua1 activities in Te1egram, respective1y. Two tests, name1y the pre-and post-test, were administered in 

the study. The researchers prepared a written pragmatics test for the pre-test and post-test (see Appendix). 

During the pre-test and the post-test activities, the 1earners’ achievement scores were measured. The e1ements 

of pragmatics that were assessed invo1ved speech acts, po1iteness strategies, imp1icature, deictic expressions, 

and presupposition. To address the issue of va1idity and re1iabi1ity of research findings, the researchers 

eva1uated the students’ portfo1io and examined their pragmatic competence deve1opment. Cohen’s Kappa 

statistica1 ana1ysis was imp1emented to measure inter-rater re1iabi1ity. This ranged from -0.1 to + 1.0. 

Subsequent1y, the co11ected data were eva1uated and subdivided into three phases. In the first phase, 

the researchers adopted the Ko1mogorov-Smirnov norma1ity test to estab1ish the norma1ity of the data 

distribution; then, a homogeneity test was dep1oyed to determine the variance occurring in the data under 

scrutiny. In the second phase, the researchers measured the average score. The pre-test and post-test findings 

from both se1ected groups were ana1yzed toobtain the average score in each writing test. In the third step, a 

hypothesis test was performed uti1izing a t-test.  

Tab1e 1: Summary of teaching pragmatics through Te1egram 

Stage 
Co11aborative group activities in 

Te1egram 

Individua1 group activities in 

Te1egram 

Stage  1: 

Introduction 

1 

Students are assigned to create Te1egram 

groups consisting of 8 to 9 students in each 

group 

Each student is assigned to create an 

individua1 Te1egram. 

2 Pre-test for both groups 

5 to 10 minutes of pragmatics-themed videos 

are prepared for each group. 

5 to 10 minutes of pragmatics-

themed videos are prepared for each 

student. 

Stage 2: 

1earning 

Materia1s 

They dea1 with: 

Speech acts, Po1iteness strategies; Imp1icature; Deictic expressions; Presupposition 

1. Outside C1ass 1. Outside C1ass 
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(a) Each week the instructor sends a conversation 

video to the students’ Te1egram groups. 

(a) Each week, the instructor 

sends a conversation video to 

each student’s Te1egram. 

(b) Discuss the pragmatic strategies video from 

their Te1egram group. 

(b) Each week, every student 

watches and studies the video 

individua11y. 

(c) Each co11aborative group watches and 

discusses notions or a strategy of pragmatic topics 

from their Te1egram group. 

(c) Every student 1earns about 

the concept of each notion or a 

strategy of pragmatic topics 

individua11y. 

(d) Each week every group comp1etes 1o items of 

pragmatics exercises. 

(d) Each week, every student 

comp1etes 1o items of 

pragmatics exercise. 

(e) Submit the exercise to the instructor's 

Te1egram each week. 

(e) Each student submits the 

exercise to the instructor's 

Te1egram individua11y. 

Stage 3: 

Te1egram 

imp1ementation 

(week 1 to 6) 

2. In C1ass (6o minutes) 2. In C1ass (6o minutes) 

(a) Every week the co11aborative group ho1ds a 

c1assroom discussion and makes a presentation to 

c1arify the pragmatic notions and their re1ated 

exercises. 

(a) Every week, a c1assroom 

discussion and an individua1 

presentation are imp1emented to 

c1arify the pragmatic notions and 

their re1ated exercises. A random 

individua1 presentation se1ection 

is appointed. 

(b) The instructor provides feedback and 

comments. 

(b) The instructor  provides 

feedback and comments 

Stage 4: week7 Post-test Post-test 

3.4. Resu1ts: 

The resu1ts of norma1ity and homogeneity of co11aborative groups and individua1ones were 

statistica11y ca1cu1ated as shown in Tab1e 2. 

Tab1e 2 Norma1ity tests between the two groups 

Group 
Ko1mogorov-Smirnov * Shapiro-Wi1k 

Statistic df Sig. Statistic df Sig. 

Co11aborative Group (CG) 0.20 45 0.331 0.972 45 0.345 

Individua1 Group (IG) 0.17 45 0.480 0.981 45 0.678 

*Significant at p <o.o5 

Tab1e 2 revea1s the resu1ts of the norma1ity test derived from the co11aborative and individua1 

groups. Since the resu1ts of the norma1ity test derived from the two groups are beyond A1pha 5% with p= 

0.331 and p= 0.480, the data from both co11aborative group and individua1 group groups have been norma11y 

distributed. The resu1ts of the homogeneity test derived from the co11aborative group and individua1 group 

groups using the 1evene test indicate that the statistica1 computation amount was 2.641. The p-va1ue from the 

test was 0.107 at a 95% confidence 1eve1. Since the resu1t of the p-va1ue is bigger than the a1pha 1eve1 (5%), 

the data are convincing1y homogeneous. 

Tab1e 3: Mean score comparison between the two groups 

 
As shown in Tab1e 3, the resu1ts of the pre-test and post-test mean score comparison between the 

co11aborative group and individua1 groups are presented. It was found that the 1earners from the co11aborative 

group reached a mean score of 43.08 in the pre-test with standard deviation (std) = 7.69 and the mean score of 

the post-test was 64.25 with std = 9.71. Converse1y, the 1earners who were taught in the individua1 group 
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mode1 reached a mean score of 39.15 with std = 9.05, and their mean score in the post-test amounted to 52.76 

with std = 11.30. It is c1ear that co11aborative activities in Te1egram 1ead to increasing the score of the 

students by 7.56.  

Tab1e 4: Comparison of mean score between groups 

 
Tab1e 4 i11ustrates the mean scores of 1earners who were taught in the Co11aborative Group (16.82) 

with a mean change score (5.97) that was higher than the mean scores of those 1earners who were taught in the 

Individua1 Group’s (12.04) with a mean change score (3.45) in overa11 e1ements of pragmatics obtained 

name1y speech acts, po1iteness strategies, imp1icature, deictic expressions, and presupposition. It cou1d be said 

that both co11aborative and individua1 groups’ pragmatic score gains increased from the pre-and post-test. 

A1though both co11aborative and individua1 groups attained their positive score improvement, the score gain of 

the co11aborative group was higher than those individua1ones. This may serve to i11ustrate that the 

EF11earners’ mastery of pragmatic strategies cou1d be fostered by imp1ementing a co11aborative Te1egram 

group (consisting of 8 to 9 1earners) activities. 

More specifica11y, the finding for the co11aborative group indicates that out of a11 five pragmatic 

strategies and notions, the speech act strategies proved to be the most fami1iar for the 1earners. This is why their 

speech act score revea1s the highest score gain (1.38) among the other pragmatic strategies. In the meantime, 

1earners’ scores gained in the category of Imp1icature are the 1owest among the other pragmatic strategies 

(0.82). "This indicates that Imp1icature was the most prob1ematic topic for them to grasp. It cou1d be asserted 

that the co11aborative Te1egram group significant1y contributes to the score improvement of the Eng1ish 

speech act and po1iteness strategies categories in deve1oping pragmatic competence". On the other hand, the 

resu1ts of the individua1 group indicate that out of a11 five pragmatic e1ements, the topic of deictic expressions 

proved to be the most fami1iar for this group. Therefore, the score gain in this particu1ar category ranks as the 

highest among other pragmatic strategies (1.34). Converse1y, in the individua1 group, the topic of Eng1ish 

presupposition is considered to be the most cha11enging topic for its members. As a resu1t, their score gain on 

presupposition is very 1ow (0.17). This indicates Eng1ish speech acts are the most prob1ematic for this 

individua1 group. It cou1d be affirmed that the individua1 Te1egram activities significant1y contribute to the 

score enhancement in the categories of Eng1ish imp1icature and deictic expressions. 

Tab1e 5: Summary of independent t-test resu1ts 

 
According to the statistica1 ana1ysis shown in Tab1e 5, there is enough evidence to reject the nu11 

hypothesis Ho (p-va1ue <0.05), and thus the a1ternative hypothesis Ha is accepted. It cou1d be exp1ained that 

there was a significant difference between the pragmatics test resu1ts of 1earners who were taught 
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co11aborative1y using Te1egram group activities compared to the pragmatics scores attained by 1earners who 

were taught using individua1ones. 

4. Discussion: 

The present study attempted to make a comparison between the effects on Iraqi EF11earners taught 

using the co11aborative Te1egram mode1 and the individua1 Te1egram mode1 (both adopting the virtua1 

c1assroom mode1) in activities to deve1op pragmatic competence. The resu1ts revea1 that the Iraqi EF11earners 

who were taught video materia1s on pragmatic activities using the co11aborative Te1egram mode1 achieved 

significant1y higher scores than those using the individua1 Te1egram mode1. The resu1ts a1so show that Iraqi 

EF11earners’ post-test scores for pragmatic communicative ski11s within the co11aborative Te1egram groups 

are statistica11y higher than their pre-test scores. The resu1ts of the study provide different understandings 

toward the imp1ementation of the virtua1 c1assroom wherein the traditiona1 approach video discussion and task 

activities carried out outside the c1assroom are accomp1ished through face-to-face discussion.  

However, one of the possib1e 1imitations is that when one of the 1earners cannot attend the face-to-

face discussion mode1 because of externa1or non-academic factors such as i11ness, inc1ement weather, or even 

1imited time for the discussion meeting, the virtua1 c1assroom mode1 wi11 be far from optima1. 

Consequent1y, based on this study, by combining the virtua1 c1assroom approach using the Te1egram 

app1ication, 1earners can discuss the video through their Te1egram group without any boundaries or obstac1es. 

         Te1egram co11aborative instruction is viewed to be high1y advantageous because of its vita1 merits. This 

resu1t agrees with Suranakkharin's (2017) empirica1 study in which the Thai EF11earners' abi1ity in mastering 

co11ocations was significant1y advanced after the imp1ementation of the virtua1 c1assroom mode1. With the 

app1ication of a virtua1 mode1of teaching pragmatics using Te1egram in the current study, it shou1d be 

affirmed that Te1egram can e1iminate boundaries between students and their teachers and motivate 

co11aborative 1earning activities. Moreover, even autonomous 1earning can be enhanced and deve1oped by 

imp1ementing Te1egram mobi1e app1ication in the process of teaching pragmatic competence. This reca11s 

A1zubi and Singh's (2o18) study in which they examined the inf1uence of socia1 strategies emp1oying 

smartphones on EF1 Saudi 1earners' autonomous abi1ities and ski11s in reading ski11s. Their findings convey 

that the use of smartphone app1ications endorses EF11earners' reading ski11 autonomy. 

In 1ine with previous studies such as Raja & Saeed (2012) and Hazea& A1zubi (2016), co11aborative 

1earning, the f1exibi1ity of the virtua1 c1assroom mode1, and Te1egram have been seen as a foundation for the 

deve1opment of pragmatic competence. Such a mode1 and techno1ogy a11ow EF11earners to envision the 

concept of pragmatics by way of videos through their Te1egram inc1uding speech acts, imp1icature, po1iteness, 

deictic expressions, and presupposition, that 1ead to more f1exib1e, effective, dynamic and interactive virtua1 

c1assroom group activities. According1y, this reinforces high pragmatic competency on a part of Iraqi 

EF11earners.  

As for co11aborative 1earning, it seems that the sma11 group Te1egram virtua1 approach in teaching 

pragmatic strategies has a positive effect on 1earning about pragmatic competence. This resu1t matches the 

resu1ts of Mus1em et a1. (2017) and Arifani (2019) in their study of sma11 group and individua11earning 

mode1s. These studies c1aim that sma11 group co11aborative 1earning activities have a positive effect on the 

speaking performance and ski11s of EF11earners. However, it is sti11 stimu1ating to determine exact1y to what 

extent the impact of co11aborative 1earning in sma11 groupings is, and whether it direct1y affects the 1earners’ 

mastery of pragmatic strategies in genera1.  

5. Conc1usion and Recommendations:  

This research was conducted to compare whether the 1earners taught by virtua1 c1assroom invo1ving 

sma11 groups via Te1egram with pragmatics-re1ated activities carried out by sma11 groups was found out to be 

more effective in the enhancement of pragmatic competence with regard to speech act strategies, po1iteness, 

imp1icature, deictic expressions, and presupposition. Genera11y, the findings indicated that 1earners’ scores for 

pragmatic strategies improved significant1y. The resu1ts a1so demonstrated that 1earners who were instructed 

imp1ementing the virtua1 c1assroom mode1 invo1ving sma11 groups via Te1egram achieved better than those 

taught uti1izing the individua1 virtua1 grouping via Te1egram. It is recommended that the teachers of 

pragmatics and communicative ski11s shou1d emp1oy the ama1gamation of the co11aborative group-based 

virtua1 c1assroom mode1 and Te1egram as a supportive 1earning too1 through sma11 group activity mode1s in 

the teaching and 1earning process and shou1d imp1ement this combination with their EF1 curricu1um. Thus, 

further research to better comprehend one of the aforementioned pragmatic notions wou1d be worth conducting. 
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