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Abstract:

Reflective teaching enhances critical thinking in IELTS students and improves perceptions of teacher effectiveness. This
study provides a self-exploratory approach to analyzing various teaching styles that can motivate students and improve their
learning. The findings guide teachers, policy-makers and curriculum designers to enhance IELTS preparatory classes. The
literature review explores reflective teaching for IELTS instruction, focusing on developing critical thinking, improving student
perceptions of teacher success, and increasing innovation. It also investigates the challenges of putting reflective practices into
action and stresses the importance of institutional support and an adaptive approach to methodology for better learning outcomes
in IELTS. The methodology of the current study is qualitative research, which incorporates secondary data analysis to determine
the influence of reflective teaching on the critical thinking of the IELTS students and their perception of the success of the teacher.
Drawing on thematic analysis, it reviews academic sources from established databases for relevance where possible whilst
accepting the challenge of avoiding the pitfalls of expressing participants’ direct experiences. Reflective teaching improves critical
thinking, engagement, and academic performance among IELTS students. Our study shows that teacher self-efficacy, use of
critical thinking strategies, and use of metacognition bodily influences lyricism to improve scores. This promotes critical thinking
for reflective teaching, analytical skill development, and improvement of writing and speaking skills and student-centred learning.
Aside from that, the concept of reflective teaching, along with its positive influence on critical thinking, involvement, and the
academic performance of the students who attend IELTS, is put forward in this study. Their findings underscore the value of self-
evaluation, adaptability and metacognitive strategies in improving learning performance. It showcases the finest practices like in-
service training for teachers of different subjects and grades, coordinating reflection practices, and consulting guidance to promote
independent, analytical and proficient learners.

Key Words: Reflective Teaching, IELTS, Critical Thinking, Self-Assessment, Reflective Learning, Analytical Thinking,
Metacognitive Strategies, Cognitive Thinking.
1. Introduction:

International English Language Testing System (IELTS) is a systematic test for English language proficiency in non-
native speakers. This test is leveraged to identify a person's capabilities in English communication. Teachers of the English
language significantly contribute to the development of students' linguistic and analytical abilities. The process of reflective
teaching, which includes continuous self-analysis, evaluation, and adoption of dynamic teaching strategies, is widely
acknowledged as a significant factor in effective education. From the International Language Testing System (IELTS)
perspective, teachers can significantly affect the critical thinking abilities and viewpoints related to the student's success with
reflective teaching (Peltekov, 2021, p. 400). The target of the preparation course for IELTS is to enhance the language expertise of
the students and also improve their analytical and logical abilities. This critically increased the significance of evaluating the
contribution of practices related to reflective teaching in this context.

Reflective teaching is a process where a teacher of the English language proactively evaluates their own methods of
teaching, classroom interactions, and strategies to thoroughly analyze the effectiveness of the activities and determine the
improvement areas (poorvucenter.yale.edu, 2021). This practice ultimately aims to improve the student's academic outcomes with
the development of intended adjustments in the teaching approach depending on self-assessment and reflection. Even after several
types of research conducted on the procedures and methods of teaching, there is still a significant amount of gap in providing
acknowledgment to the way reflectivity of the teachers directly affects the cognitive abilities of the students and their opinion of
them related to the success of the teachers. This can be specifically noticeable in testing environments with high stakes. Limited
studies on this subject investigated how reflective teaching strategies influence the academic outcomes and engagement levels of
IELTS students. The study tries to fill these gaps by exploring the impact of reflective teaching on students' analytical skills and
opinions on teachers' effectiveness.

The initial objective of this study is to evaluate how much enhancement English teachers cause the student's critical
thinking abilities with reflective teaching. This study will also explore how the student's viewpoint on the teachers' success
changes in this process. It will determine the key strategies related to reflective teaching that play a key role in students' effective
learning. In accomplishing these targets, the research obliges itself to provide insights about how English teachers affect the
students' critical thinking abilities. It will also highlight how IELTS students think about the teacher's success in reflectivity
strategies. The study will also provide significant information about the strategies that significantly improve the student's learning
outcomes and engagement levels.

A comprehensive understanding of the impact of reflective teaching on the development of critical or analytical thinking
and opinion related to teaching effectiveness is significant for improving the education structure related to the English language.
The outcomes of this research will represent important aspects for the creators of curriculum, policymakers, and educators to
improve the practices related to reflective teaching and promote the approaches of learning centred around the students.
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Furthermore, this research plays a critical role in larger academic disclosure by providing significant insights into the connection
between reflective teaching and students' learning outcomes in the preparation of courses related to IELTS.

This research significantly focuses on the development of preparation courses related to IELTS by English teachers and their
students.

2. Literature Review:
2.1 Reflectivity in Teaching:

Reflectivity is quite important in teaching in terms of professional development, and it improves educators' ability to
adapt and enhance their instruction strategies. Reflective practices are persistent, careful, and active considerations of practices
and beliefs (Machost and Stains, 2023, p.22). This framework helps teachers assess their methods, respond to the classroom
dynamics, and foster critical thinking among the students. In language education, reflective practices always allow teachers to
identify how their teaching links with the learning needs of the students, specifically in standardized tests such as IELTS. Through
self-reflection, teachers may evaluate reliable strategies to improve student engagement and content delivery. Studies have
recommended that reflective teachers mostly prefer to adopt innovative approaches that promote problem-solving and critical
thinking, which are significant for the success of IELTS.

Teach

Reflective
cycle

Figure 2.1.1: Reflective Cycle in Teaching
(Source: Machost and Stains, 2023)
2.2 The Role of Teacher Reflectivity in Enhancing Critical Thinking:

Critical thinking is a fundamental skill for IELTS students, particularly in speaking and writing, where the arguments and
analytical development have been assessed (Heidariet al. 2024, p.9). In this context, the teachers' reflectivity plays a significant
role in cultivating this skill by enabling instructors to design all the activities that challenge students to think critically and deeply.
Reflective teachers critically analyze their learning effect by fostering an environment that encourages students to question,
interpret, and synthesize all the insights. Reflective teaching is also significant by using metacognitive strategies that encourage
students to monitor their overall thinking process. The research shows that important reflective practices, including collaborative
discussions and thought-provoking questions, enhance critical thinking among IELTS students because they can adopt problem-
solving and reasoning within the exam conditions.
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Figure 2.2.1: Teacher's Role in Reflective Teaching
(Source: Heidariet al. 2024)
2.3 IELTS Students' Perceptions of the Success of the Teachers:

The overall perceptions of the teachers' success massively influence their learning outcomes and attitudes across the
education system. The teacher's success has been perceived by the students mostly as attributes including empathy,
communication skills, adaptability, and subject mastery. The students of the IELTS mostly value their teachers, who can link
lessons with the test requirements while fostering a proper learning environment (Ghaemi and Kirkpatrick, 2025, p.9). Studies
mainly show that reflective teachers are effective and better at meeting all expectations as they continuously interpret their
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methods based on the feedback of the students and observations of the classroom. In this context, positive perceptions of the

success of teachers have been aligned to enhance engagement and motivation, which are important for achieving high scores in

the IELTS. In addition, students mostly associate some successful teaching with a clear description, better feedback, and
interactive sessions, and these all are hallmarks of reflective teaching.

2.4 Challenges in Implementing Reflective Practices:

While reflective teaching provides major benefits, it is not without challenges. Teachers face time constraints, limited
resources, and poor institutional support that obstruct the adoption of reflective practices. In terms of IELTS preparation, these
challenges might be exacerbated through the performance-based objectives and intensive curriculum (Tran and Hoa, 2024, p.187).
The research has highlighted that many teachers have struggled to balance self-reflection with their daily responsibilities, leading
to improper implementation. Additionally, institutional and cultural barriers can discourage self-assessment and open critique, and
further limiting is required in reflectivity. However, addressing all these challenges requires systematic challenges, including
fostering a culture of continuous learning and professional development within the IELTS.

2.5. Reflectivity and Innovative Teaching Strategies:

Reflectivity encourages educators to explore and implement effective teaching strategies and textbook-based approaches
to methods and move beyond traditional methods, engaging students and addressing some unique challenges. For the instructors
of IELTS, reflective practices are mostly valuable to identify the gaps in the recent methodology and present some approaches to
the student's particular needs, including coherence improvement in writing or speaking fluency (Ostovar-Namaghiet al. 2024, p.1).
In this context, reflective teachers try to evaluate the key effectiveness of the methods and implement them accordingly,
representing a changing learning environment. One major area where reflectiveness drives innovation is the adoption of
technologies in language instruction. For example, reflective educators mostly implement Al-based platforms, gamified learning
activities, and interactive simulations to enhance effectiveness and engagement.
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Figure 2.5.1: Reflective Teaching Practice Strategies
(Source: Ostovar-Namaghiet al. 2024)

Tools such as automated feedback help students practice independently while receiving instant and personalized
feedback (Shadiev and Feng, 2024, p.2545). These innovations not only develop lessons more effectively but also allow the
students to build critical exam-specific skills. Along with that, reflective teaching also encourages the use of student-oriented
approaches, including peer assignments, project-based learning, and problem-solving in the real world. These methods promoted
creativity, active participation, and a deeper understanding of the IELTS needs. The research has underscored that innovative
strategies have derived from reflective practices, which enhance student motivation and improve important skills such as self-
regulation, critical thinking, and adaptability.

2.6 Theoretical Underpinning:

The theoretical foundation for the overall exploration has been found in the reflective practitioner model and Vygotsky's
social constructivist theory. In the context of Schon’s model, this mainly emphasizes the importance of reflection in action and on
action, where teachers effectively evaluate all their practices during or after the training sessions (Goker, 2021, p.432). This
approach is mainly linked to the changing nature of IELTS instruction, which requires ongoing implementation to meet the needs
of the students and their test requirements. On the other hand, the social constructivist theory of Vygotsky further supports the role
of reflectivity in presenting an effective learning environment (Shah, 2022, p.300). This posits that learning is a socially mediated
process where the students and teachers co-construct knowledge through dialogue and interactions. By collaborating these
theories, the framework has highlighted the way that the reflective practices not only improve the teachers' instructional skills but
also empower students to develop their analytical abilities and critical thinking, which are significant for success in IELTS.

2.7 Literature Gap:

Although existing literature extensively analyzes reflective teaching's role in improving students' pedagogical
effectiveness and critical thinking abilities in IELTS preparation, some gaps remain unfilled. Most studies, if not all, highlight the
theoretical pros of reflectivity, but they often lack evidence showing how reflectivity directly relates to IELTS performance
indicators, such as improvement in band scores. There have also not been longitudinal studies on how reflective practices affect
student success. Second, while technology integration in reflective teaching is emphasized, limited research focuses on how Al-
driven tools specifically contribute to IELTS preparation. Little is explored about the effectiveness of automated feedback,
adaptive learning platforms, and gamification in reflective IELTS instruction. Furthermore, there is a lack of evidence to show
how teachers can practice reflection when not every culture or field has direct access to opportunities to use reflective practices
such as reflective action and feedback, as only a few educational systems promote such practices for teachers (e.g. myriad
examination-oriented education systems). Finally, in the discussion section, one aspect that is addressed is students' views on
reflective teaching. Yet, there is no real examination of how various student demographics (e.g., proficiency level, learning style,
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and test anxiety) influenced their reception of these reflective teaching strategies. Filling these gaps would offer a richer picture of
how reflectivity can be optimized more generally for IELTS preparation and language instruction.
3. Research Methodology:

The research adopts a qualitative approach with importance placed on secondary data analysis. This research is outlined
to investigate the impact of the reflectivity of English teachers on abilities related to analytical thinking and opinion on the
teacher's success in the students of IELTS. Through adopting a qualitative framework, the study tries to thoroughly understand the
subject by evaluating the pre-existing literature, educational reports, and scholarly articles relevant to IELTS preparation courses,
critical thinking, and reflective teaching.

The secondary qualitative methodology was chosen due to its potential for providing in-depth understanding without
needing primary data collection. It draws from previously done academic research, including case studies, books and journal
articles that are peer-reviewed by reliable authors to identify themes and patterns associated with the actions of reflective teachers
(Chatfield, 2020, p.838). A thematic analysis was performed to synthesize the major findings from past research and present the
key insights regarding the role of the teachers' reflectivity in improving critical thinking and involvement of the students enrolled
in the IELTS preparation course.

The data in the past-issue research process have been collated using various articles collected from trusted sources of
education databases like Google Scholar, Science Direct, and JSTOR (lbrahim et al. 2023p.13). Concerning the selection of
sources, importance was given to credibility, relevance, and publishing time. The studies published in the past five years are more
prioritized for this research. This ensured the research findings gained significant applicability in the dynamic range of teaching
practices. Moreover, the theoretical frameworks of reflective teaching and the academic outcomes of the students contributed to
the analysis by favouring it to examine the relation between the thinking abilities of IELTS students and teacher's reflectivity.

The constraint in this approach is the dependence on secondary data, which may fail to present comprehensive,
distinctive experiences of teachers and students in IELTS. However, by combining various studies' insights, the research tried to
provide a thorough understanding of the subject (Roy and Uekusa, 2020, p.387). Moreover, the absence of direct communication
with participants denotes that personal opinions and subjective insights are not involved in this research. Even after these
limitations, the secondary research method is still an effective procedure for investigating pre-documented practices and theories
in education related to the English language.

4. Findings and Discussion:

The contribution of teachers in the development of thinking ability and the viewpoint for the teacher's success of IELTS
students is a significantly important aspect of research in the application of linguistics. Reflectivity defines the procedure where
teachers evaluate their practices for providing instructions to the students, incorporate required adjustments, and improve their
teaching approach to enhance the student's academic outcomes. Various studies thoroughly investigated how reflective teaching
affects students' academic performance levels, specifically structured evaluation of language such as IELTS. This discussion
demonstrates key findings from the prior research related to how reflective teaching improves the level of engagement, skills
related to critical thinking, and overall academic performance of the students.

4.1 Teachers' Reflectivity and Self-Efficacy in IELTS Teaching:

The reflective teaching process is interlinked with the efficacy and resilience of the teachers. This significantly impacts
the effectiveness of their instructions and the student's learning achievements. The study by Talebiet al. (2024, p.90) showed that
self-efficacious teachers demonstrate higher levels of flexibility and confidence. This significantly increases their capability to
fulfil the dynamic requirements of the students in the context of preparation for IELTS. Additionally, this research shows that
resilient teachers demonstrate the habit of incorporating a more dynamic approach related to instruction. The teachers accomplish
this by collecting feedback from the students to make adjustments in their teaching strategies and to enhance the students'
engagement level. This level of flexibility is crucial in preparing IELTS, as students have diverse proficiency levels and need
structured guidance to improve their skills in different aspects of tests. Furthermore, the research of Talebiet al (2023 p.63)
determined that the teachers who contributed or participated in the training workshops related to self-efficacy projects enhanced
the effectiveness of teaching approaches and practices that directly affect the IELTS performance of their students. The study also
represents the significance of structured programs related to professional development, which is important for the development of
flexibility and reflective thinking of teachers to streamline students' academic outcomes.

4.2 Critical Thinking and IELTS Students’ Performance:

The capability related to critical thinking is a significantly important skill for the candidate of IELTS, specifically in
speaking and writing. Various studies investigated the relationship between the development of the student's critical thinking skills
and the reflective teaching process. The research of Ghaemi and Boroushaki, (2022 p.12) conducted on the candidates of IELTS in
a flipped model of classroom demonstrated that students who are exposed to the techniques of reflective teaching demonstrated
improved levels of engagement, performance in writing and satisfaction compared to the students who are who were in
conventional setting of classroom. This study indicates that the teachers who adopt and implement critical thinking and reflective
strategies in their instruction to encourage students to create skills related to analytics and evaluation are significantly effective in
producing better academic outcomes in the IELTS exams. Furthermore, the research of Parsi and Ashraf (2020, p.147) states that
the critical thinking abilities of the teachers are directly connected to the professional identity of the teachers and the effectiveness
of their teaching. The findings of this study also indicate that instructors with reflective strategies who promote learning processes
based on inquiry develop enhanced critical engagement in the students. This improves the student’s writing and speaking skills,
which is very significant when it comes to IELTS, where students must present well-structured and logical arguments and have to
convey the ability to interpret complex issues.

Furthermore, Roohani and Haghparast's (2020, p.110) work confirms that critical teaching and reflective thinking help
teachers achieve teaching success because they enable the teachers to highlight lessons that promote analytical and critical inquiry.
The candidates for IELTS also greatly benefit from the teaching of those teachers who use reflective-driven instructional
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strategies. This method, in turn, greatly benefits the pupils by addressing their handling of skills associated with issue-solving and
comprehension of educational liberties in the institutions related to tests.
4.3 The Impact of Teacher Training on Student Achievement:

One of the most difficult and crucial parts of the IELTS exam is writing, in which candidates must demonstrate
coherence, coherence, cohesion, vocabulary and grammatical correctness. The process of reflective teaching significantly
contributes to favouring the students to develop robust writing skills with the providence of constructive feedback, directing them
for self-assessment, and creating a thorough understanding of the norms and traditions related to academic writing.

The study of Kooshafaret al. (2023, p.140) identified that clear and direct instructions in the skills of academic writing
drastically improve the writing performance of the students and favour them to foster a critical approach in the construction of
text. The findings of this research indicate that the instructors of IELTS who adopt and incorporate reflective teaching practices
are more eligible to support students in refining their writing techniques and the construction of well-structured writings or essays.
Furthermore, the strategies of reflective teaching involving peer review sessions and repetitive drafting enable students to be more
aware of their strengths in writing and the aspects that require improvement. This results in a more productive revision process
and accomplishing higher IELTS scores. This study also demonstrates the significance of teacher-guided reflection for favouring
the students in incorporating significant writing strategies and successfully applying them in the conditions of exams.

4.4 IELTS Speaking and Student Preparation:

The students of IELTS have to exhibit fluency, vocabulary, and consistency to achieve an effective performance in
speaking in the exams. Reflective learning practices can help improve these facets. The research examines strategies for preparing
to speak for the IELTS tests by Fitria (cp53 2024). The research results reveal that the students who participated in vocalizing the
information using self-reflective speaking demonstrated greater accuracy and fluency than those who solely used memorizing
techniques. Owing to this research, re) constituted the need to encourage reflective and self-assessment techniques, as well as
having the instructors of IELTS. This will include recording speaking exercise production and marking performance according to
the IELTS standard. This effective method helps the students understand their strengths and weaknesses in speaking. It also allows
them to make targeted improvements well ahead of the exams.

4.5 Metacognitive Strategies and Critical Thinking in IELTS Preparation:

The significant improvement of the critical and problem-solving abilities of the learners during the preparation for IELTS
after training on metacognitive skills like self-assessment, monitoring oneself and planning for strategic type learning proves that
the hypothesis is true. The study of Babashamasiet al. (2022, p.68) specifically investigated the effect of the metacognitive
reading strategies teaching on the student's critical thinking skills. The study's results demonstrated that students who practised
reading concerning self-assessment performed better on IELTS reading and writing tasks. The results also proved that teachers
who embody reflection and use metacognitive strategies in their instructions greatly benefit students in building strong analytical
skills. This also helps students tackle the IELTS exam more effectively and confidently. The study's findings also added and
supported the importance of reflective teaching towards the academic growth of independent and critical learners whose capacity
to handle and complete learning of complex academic tasks.

5. Conclusion and Recommendations:

The teachers' contribution to enhancing students' thinking abilities and increasing their performance in IELTS is a
significant factor in language education. The process of reflective teaching has been critically evaluated to increase a student's
engagement level, critical thinking, and overall academic success. This discussion effectively represented how self-assessment,
strategies related to instructions, and adaptability play a crucial role in students' preparedness for IELTS, specifically in significant
aspects such as speaking and writing.

One of the major findings of this study is that teacher reflectivity is interconnected with self-assessment and adaptability.
Teachers who adopt self-evaluation demonstrate increased flexibility and confidence in acknowledging the dynamic learning
requirements of IELTS students. The capability to adjust strategies related to instructions depending on students' feedback
maintains that the learner gains constructive guidance, which is significantly important in an exam that needs various skills and
proficiency. Adaptive teachers are more eligible to incorporate diverse teaching approaches to continuously refine their methods
and provide structure support. This aspect ultimately results in the student's accomplishment of success in the academic
requirements of IELTS. The research also showed that the teachers who participate in workshops related to professional
development, which emphasizes self-evaluation, show better instruction effectiveness. This kind of training significantly enhances
the ability of the teachers to integrate reflective strategies, which improves the engagement of the students and their performance.

Metacognitive strategies involving self-monitoring and strategic learning also play a crucial role in enhancing abilities
related to the students' critical thinking. Teachers who incorporate these strategies into their methods of instruction allow students
to foster a constructive approach to learning. The findings of this research indicate that students who participate in self-evaluation
and reflective reading exercises demonstrate better performance in tasks related to reading and writing. Integrating reflective
teaching and meta-cognitive strategies favours the teachers in motivating the students to approach the tasks related to IELTS more
efficiently and confidently. This procedure encourages independent learners who can adapt their strategies to encounter
complicated challenges in learning.

The study's findings represent the importance of reflective teaching in preparing for IELTS. Teachers who adopt self-
evaluation, metacognitive strategies, and methodologies related to critical thinking will play a significant role in students'
accomplishments. The educators develop an environment that supports continuous improvement by increasing engagement and
encouraging self-assessment and analytical skills. The capability to reflect on the practices of teaching and the adoption of
methods related to the provision of instruction to accomplish the requirements of the students is significantly important for
fostering positive academic outcomes. Reflective teaching significantly enhances performance in the case of IELTS, where
students have to showcase their expertise and efficiency in multiple skills in linguistics. The significance of teacher training
programs emphasising flexibility and reflection drastically increases with the continuously transforming education system.
Providing resources and knowledge to the teachers for the implementation of strategies related to reflective teaching will not only
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enhance the performance of the students but also play a significant role in the development of continuous learners who hold robust

skills related to analytical and problem-solving. Fostering reflective teaching in IELTS preparation will highlight learning and

teaching as a progressive process that requires continuous refinements and adaptations. By implementing these principles, the

teachers and students will be able to make record-breaking achievements in both academic development and language
proficiencies.

In improving the learners' performance, students preparing for IELTS need teachers to be reflective, constantly changing
and monitoring their teaching styles to suit their learners. Facilitate professional development initiatives that promote self-efficacy
and resilience among teachers to accommodate various student learning requirements. Using metacognitive strategies to build
skills, such as self-assessment and peer reflection, will promote critical thinking and writing abilities. Teachers must promote
reflective speaking activities to increase fluency and confidence. Similarly, formal workshops on inquiry-based learning may also
enhance engagement and analytical reasoning. In other words, institutions should promote continuing professional development so
that all teachers and students can benefit from effective, evidence-based strategies that respond to their needs.

References:

1. Babashamasi, P., Noordin, N.B. and Kotamjani, S.S., 2022. The effect of teaching metacognitive reading strategies on
the critical thinking skills of undergraduate students. International Journal of Applied Linguistics and English
Literature, 11(2), pp.65-71. https://www.aiac.org.au/journals/index.php/ijalel/article/view/7307

2. Chatfield, S. L. (2020). Recommendations for secondary analysis of qualitative data. The Qualitative Report, 25(3), 833-
842. https://www.researchgate.net/profile/sheryl-chatfield/publication/340412653-the-qualitative-report-the-qualitative-
report-recommendations-for-secondary-analysis-of-qualitative-data-recommendations-for-secondary-analysis-of-qualitat
ive-data-recommendations-for-secondary-analys/links/5e874289299bf13079762082/the-qualitative-report-the-qualitativ
e-report-recommendations-for-secondary-analysis-of-qualitative-data-recommendations-for-secondary-analysis-of-qual
itative-data-recommendations-for-secondary-analys.pdf

3. Fitria, T.N., 2024. Teaching IELTS Speaking Skills: How Is the Students Preparation for Taking the Test?. Journal of
English Education Program, 3(1), pp.45-58. https://www.researchgate.net/profile/tira-nur-fitria/publication/382857111-
teaching-ielts-speaking-skills-how-is-the-students'-preparation-for-taking-the-test/links/66b0cb9151aa0775f26a1e09/teac
hing-ielts-speaking-skills-how-is-the-students-preparation-for-taking-the-test.pdf

4. Ghaemi, H. and Boroushaki, N., 2022. Writing Performance, Higher-order Thinking, Engagement, and Satisfaction in
Flipped Classroom Teaching Model: A Study on IELTS Candidates. Journal of Applied Linguistics and Language
Research, 9(2), pp.1-15. http://www.jallr.com/~jallrir/index.php/jallr/article/view/1227

5. Ghaemi, H., and Kirkpatrick, R. 2025. The role of IELTS teacher’s metapathy in IELTS candidates’ overall band score,
language learning orientation, and active/passive motivation. Language Testing in Asia, 15(1), 9. https:/link.springer.
com/article/10.1186/s40468-024-00339-4

6. Goker, M. U. (2021). Reflective coaching: Training for development of instructional skills and sense of efficacy of pre-
service EFL teachers. Journal of Language and Linguistic Studies, 17(S1), 423-447. https://search.informit.org/doi/abs
/10.3316/informit.167187983536146

7. HeidariVincheh, M., Mirzaei, A., and Roohani, A. 2024. A cognitive diagnostic approach to IELTS speaking test:
unveiling the subskills and test-takers’ perceptions. Language Testing in Asia, 14(1), 1-21. https://link.springer.com/
article/10.1186/s40468-024-00311-2

8. lbrahim, E., Khraisat, Q., Alghizzawi, M., Omain, S. Z., Humaid, A. M., & Ismail, N. B. (2023). The impact of
outsourcing model on supply chain efficiency and performance in SMEs: a case of the hospitality industry. International
Journal of Professional Business Review, 8(6), 1-20. https://www.researchgate.net/profile/mahmoud-alghizzawi/pu
blication/372288272-the-impact-of-outsourcing-model-on-supply-chain-efficiency-and-performance-in-smes-a-case-of-
the-hospitality-industry/links/64ae4582b9ed6874a513b1ee/the-impact-of-outsourcing-model-on-supply-chain-efficiency-
and-performance-in-smes-a-case-of-the-hospitality-industry.pdf

9. Kooshafar, M., Ahmadian, M. and Yazdani, H., 2023. The Effect of Teaching Writing Skills on Ideology Transfer in
Academic Writings of EFL Students: The Case of Iranian IELTS Candidates. Iranian Journal of Applied Language
Studies, 15(2), pp.133-156. https://ijals.usb.ac.ir/article-7786.html

10. Machost, H., and Stains, M. 2023. Reflective practices in education: A primer for practitioners. CBE-Life Sciences
Education, 22(2), es2. https://www.lifescied.org/doi/pdf/10.1187/cbe.22-07-0148

11. Ostovar-Namaghi, S. A., Morady Moghaddam, M., and Veysmorady, K. 2024. Empowering EFL learners through
cognitive apprenticeship: A pathway to success in IELTS speaking proficiency. Language Teaching Research,
13621688241227896. https://journals.sagepub.com/doi/abs/10.1177/13621688241227896

12. Parsi, G. and Ashraf, H., 2020. The relationship among EFL teachers’ critical thinking, professional identity and teaching
experience. Journal of Applied Linguistics and Language Research, 7(1), pp.144-154. http://www.jallr.com/index.ph
p/jallr/article/view/1086

13. Peltekov, P. (2021). The international English language testing system (IELTS): A critical review. Journal of English
Language Teaching and Linguistics, 6(2), 395-406. https://core.ac.uk/download/pdf/478954478.pdf

14. Reflective teaching (2021) Poorvu Center for Teaching and Learning. Available at: https://poorvucenter.yale.edu/refl
ectiveteaching#:~:text=reflective%20teaching%20involves%20examining%20one’s,for%20evidence%200f%20effective
%20teaching. (Accessed: 28 February 2025).

15. Roohani, A. and Haghparast, S., 2020. Relationship between critical pedagogy and reflective thinking with L2 teachers'
pedagogical success. Journal of Asia TEFL, 17(1), p.105. https://www.academia.edu/download/70768903/download-
pdf.pdf

15


https://www.aiac.org.au/journals/index.php/IJALEL/article/view/7307
https://www.researchgate.net/profile/Sheryl-Chatfield/publication/340412653_The_Qualitative_Report_The_Qualitative_Report_Recommendations_for_Secondary_Analysis_of_Qualitative_Data_Recommendations_for_Secondary_Analysis_of_Qualitative_Data_Recommendations_for_Secondary_Analys/links/5e874289299bf13079762082/The-Qualitative-Report-The-Qualitative-Report-Recommendations-for-Secondary-Analysis-of-Qualitative-Data-Recommendations-for-Secondary-Analysis-of-Qualitative-Data-Recommendations-for-Secondary-Analys.pdf
https://www.researchgate.net/profile/Sheryl-Chatfield/publication/340412653_The_Qualitative_Report_The_Qualitative_Report_Recommendations_for_Secondary_Analysis_of_Qualitative_Data_Recommendations_for_Secondary_Analysis_of_Qualitative_Data_Recommendations_for_Secondary_Analys/links/5e874289299bf13079762082/The-Qualitative-Report-The-Qualitative-Report-Recommendations-for-Secondary-Analysis-of-Qualitative-Data-Recommendations-for-Secondary-Analysis-of-Qualitative-Data-Recommendations-for-Secondary-Analys.pdf
https://www.researchgate.net/profile/Sheryl-Chatfield/publication/340412653_The_Qualitative_Report_The_Qualitative_Report_Recommendations_for_Secondary_Analysis_of_Qualitative_Data_Recommendations_for_Secondary_Analysis_of_Qualitative_Data_Recommendations_for_Secondary_Analys/links/5e874289299bf13079762082/The-Qualitative-Report-The-Qualitative-Report-Recommendations-for-Secondary-Analysis-of-Qualitative-Data-Recommendations-for-Secondary-Analysis-of-Qualitative-Data-Recommendations-for-Secondary-Analys.pdf
https://www.researchgate.net/profile/Sheryl-Chatfield/publication/340412653_The_Qualitative_Report_The_Qualitative_Report_Recommendations_for_Secondary_Analysis_of_Qualitative_Data_Recommendations_for_Secondary_Analysis_of_Qualitative_Data_Recommendations_for_Secondary_Analys/links/5e874289299bf13079762082/The-Qualitative-Report-The-Qualitative-Report-Recommendations-for-Secondary-Analysis-of-Qualitative-Data-Recommendations-for-Secondary-Analysis-of-Qualitative-Data-Recommendations-for-Secondary-Analys.pdf
https://www.researchgate.net/profile/Sheryl-Chatfield/publication/340412653_The_Qualitative_Report_The_Qualitative_Report_Recommendations_for_Secondary_Analysis_of_Qualitative_Data_Recommendations_for_Secondary_Analysis_of_Qualitative_Data_Recommendations_for_Secondary_Analys/links/5e874289299bf13079762082/The-Qualitative-Report-The-Qualitative-Report-Recommendations-for-Secondary-Analysis-of-Qualitative-Data-Recommendations-for-Secondary-Analysis-of-Qualitative-Data-Recommendations-for-Secondary-Analys.pdf
https://www.researchgate.net/profile/Tira-Nur-Fitria/publication/382857111_Teaching_IELTS_Speaking_Skills_How_Is_the_Students'_Preparation_For_Taking_the_Test/links/66b0cb9151aa0775f26a1e09/Teaching-IELTS-Speaking-Skills-How-Is-the-Students-Preparation-For-Taking-the-Test.pdf
https://www.researchgate.net/profile/Tira-Nur-Fitria/publication/382857111_Teaching_IELTS_Speaking_Skills_How_Is_the_Students'_Preparation_For_Taking_the_Test/links/66b0cb9151aa0775f26a1e09/Teaching-IELTS-Speaking-Skills-How-Is-the-Students-Preparation-For-Taking-the-Test.pdf
https://www.researchgate.net/profile/Tira-Nur-Fitria/publication/382857111_Teaching_IELTS_Speaking_Skills_How_Is_the_Students'_Preparation_For_Taking_the_Test/links/66b0cb9151aa0775f26a1e09/Teaching-IELTS-Speaking-Skills-How-Is-the-Students-Preparation-For-Taking-the-Test.pdf
http://www.jallr.com/~jallrir/index.php/JALLR/article/view/1227
https://link.springer.com/article/10.1186/s40468-024-00339-4
https://link.springer.com/article/10.1186/s40468-024-00339-4
https://search.informit.org/doi/abs/10.3316/informit.167187983536146
https://search.informit.org/doi/abs/10.3316/informit.167187983536146
https://link.springer.com/article/10.1186/s40468-024-00311-2
https://link.springer.com/article/10.1186/s40468-024-00311-2
https://www.researchgate.net/profile/Mahmoud-Alghizzawi/publication/372288272_THE_IMPACT_OF_OUTSOURCING_MODEL_ON_SUPPLY_CHAIN_EFFICIENCY_AND_PERFORMANCE_IN_SMES_A_CASE_OF_THE_HOSPITALITY_INDUSTRY/links/64ae4582b9ed6874a513b1ee/The-Impact-of-Outsourcing-Model-on-Supply-Chain-Efficiency-and-Performance-in-Smes-A-Case-of-the-Hospitality-Industry.pdf
https://www.researchgate.net/profile/Mahmoud-Alghizzawi/publication/372288272_THE_IMPACT_OF_OUTSOURCING_MODEL_ON_SUPPLY_CHAIN_EFFICIENCY_AND_PERFORMANCE_IN_SMES_A_CASE_OF_THE_HOSPITALITY_INDUSTRY/links/64ae4582b9ed6874a513b1ee/The-Impact-of-Outsourcing-Model-on-Supply-Chain-Efficiency-and-Performance-in-Smes-A-Case-of-the-Hospitality-Industry.pdf
https://www.researchgate.net/profile/Mahmoud-Alghizzawi/publication/372288272_THE_IMPACT_OF_OUTSOURCING_MODEL_ON_SUPPLY_CHAIN_EFFICIENCY_AND_PERFORMANCE_IN_SMES_A_CASE_OF_THE_HOSPITALITY_INDUSTRY/links/64ae4582b9ed6874a513b1ee/The-Impact-of-Outsourcing-Model-on-Supply-Chain-Efficiency-and-Performance-in-Smes-A-Case-of-the-Hospitality-Industry.pdf
https://www.researchgate.net/profile/Mahmoud-Alghizzawi/publication/372288272_THE_IMPACT_OF_OUTSOURCING_MODEL_ON_SUPPLY_CHAIN_EFFICIENCY_AND_PERFORMANCE_IN_SMES_A_CASE_OF_THE_HOSPITALITY_INDUSTRY/links/64ae4582b9ed6874a513b1ee/The-Impact-of-Outsourcing-Model-on-Supply-Chain-Efficiency-and-Performance-in-Smes-A-Case-of-the-Hospitality-Industry.pdf
https://ijals.usb.ac.ir/article_7786.html
https://www.lifescied.org/doi/pdf/10.1187/cbe.22-07-0148
https://journals.sagepub.com/doi/abs/10.1177/13621688241227896
http://www.jallr.com/index.php/JALLR/article/view/1086
http://www.jallr.com/index.php/JALLR/article/view/1086
http://www.jallr.com/index.php/JALLR/article/view/1086
https://core.ac.uk/download/pdf/478954478.pdf
https://www.academia.edu/download/70768903/download_pdf.pdf
https://www.academia.edu/download/70768903/download_pdf.pdf

16.

17.

18.

19.

20.

21.

International Journal of Scientific Research and Modern Education (IJSRME)
International Peer Reviewed - Refereed Research Journal, Website: www.rdmodernresearch.com
Impact Factor: 7.137, ISSN (Online): 2455 - 5630, Volume 10, Issue 1, January - June, 2025
Roy, R., &Uekusa, S. (2020). Collaborative auto ethnography: “Self-reflection” as a timely alternative research approach
during the global pandemic. Qualitative Research Journal, 20(4), 383-392. https://www.emerald.com/insight/conte
nt/doi/10.1108/qrj-06-2020-0054/full/html
Shadiev, R., and Feng, Y. 2024. Using automated corrective feedback tools in language learning: a review study.
Interactive learning environments, 32(6), 2538-2566. https://www.tandfonline.com/doi/abs/10.1080/10494820.2022.
2153145
Shah, M. A. (2022). Teachers as reflective practitioners: From individualism to Vygotskian social constructivism.
Alberta Journal of Educational Research, 68(3), 297-307. https://journalhosting.ucalgary.ca/index.php/ajer/article/vie
w/68598
Talebi, M., Shangarffam, N. and Amiri, B.M., 2023. An Investigation into the Impact of IELTS Teachers’ Self-Efficacy
Training Workshops on their Learners’ Achievement. Journal of Studies in Learning and Teaching English, 12(3), pp.57-
68. https://journals.iau.ir/article-707397-7fd8bd382ce0a798d2d1b23ae2da6a8a.pdf
Talebi, M., Shangarffam, N. and Mall-Amiri, B., 2024. Exploring into the Role of Teachers’ Self-Efficacy and Resilience
in IELTS Context: A Qualitative Approach. Journal of Applied Linguistics Studies, 4(1), pp.84-102. https://oiccpress
.com/jals/article/view/8402
Tran, T. T., and Hoa, C. T. H. 2024. Impacts of a Blended Learning Model on EFL Students' Engagement and English
Proficiency: Evidence from IELTS Preparation Courses. In Innovations and Applications of Technology in Language
Education (pp. 183-197). Auerbach Publications. https://www:.taylorfrancis.com/chapters/edit/10.1201/9781003473916-
14/impacts-blended-learning-model-efl-students-engagement-english-proficiency-evidence-ielts-preparation-courses-
tuyet-thi-tran-chau-thi-hoang-hoa

16


https://www.emerald.com/insight/content/doi/10.1108/QRJ-06-2020-0054/full/html
https://www.emerald.com/insight/content/doi/10.1108/QRJ-06-2020-0054/full/html
https://www.emerald.com/insight/content/doi/10.1108/QRJ-06-2020-0054/full/html
https://www.tandfonline.com/doi/abs/10.1080/10494820.2022.2153145
https://www.tandfonline.com/doi/abs/10.1080/10494820.2022.2153145
https://www.tandfonline.com/doi/abs/10.1080/10494820.2022.2153145
https://journalhosting.ucalgary.ca/index.php/ajer/article/view/68598
https://journalhosting.ucalgary.ca/index.php/ajer/article/view/68598
https://journals.iau.ir/article_707397_7fd8bd382ce0a798d2d1b23ae2da6a8a.pdf
https://oiccpress.com/jals/article/view/8402
https://oiccpress.com/jals/article/view/8402
https://www.taylorfrancis.com/chapters/edit/10.1201/9781003473916-14/impacts-blended-learning-model-efl-students-engagement-english-proficiency-evidence-ielts-preparation-courses-tuyet-thi-tran-chau-thi-hoang-hoa
https://www.taylorfrancis.com/chapters/edit/10.1201/9781003473916-14/impacts-blended-learning-model-efl-students-engagement-english-proficiency-evidence-ielts-preparation-courses-tuyet-thi-tran-chau-thi-hoang-hoa
https://www.taylorfrancis.com/chapters/edit/10.1201/9781003473916-14/impacts-blended-learning-model-efl-students-engagement-english-proficiency-evidence-ielts-preparation-courses-tuyet-thi-tran-chau-thi-hoang-hoa

